
Inclusivity Self-Review Toolkit

 Guidelines for Higher Education Sports Related Degree Programmes
Introduction

It is vital that each of us takes responsibility for facilitating access for disabled students to participate in our activities, and for making them a truly inclusive environment for all learners.  This, and other, self-review toolkits have been developed as one aspect of the English Federation of Disability Sport’s strategy to ensure that, wherever possible, disabled students are not excluded from sporting activities. The toolkit has been designed in conjunction with key stakeholders from the University of Teesside’s sports degree programmes.

It is expected that as many academic staff, teaching on sports degree programmes, as possible will complete this self-review toolkit as part of their professional development, with the aim of improving the quality of provision for all students. 
What do we mean by disability?

The Disability Discrimination Act (DDA) 1995 and amendments describe a disabled person as ‘having a physical or mental impairment which has a substantial and long term adverse effect on their ability to carry out normal day to day activities’. This can include a range of visible as well as hidden impairments and illnesses. The British Council of Disabled People uses the following definition: ‘Loss or limitation of opportunity to take part in the life of the mainstream community on an equal level with others, due to physical or social barriers.’

What do we mean by inclusion?

The definition of inclusion’ used by the Centre for Studies on Inclusive Education (based at the University of West of England) encompasses the following:

· Valuing all students equally.

· Increasing participation in, and reducing exclusion from, educational cultures, curricula and communities.

· Restructuring educational cultures, policies and practices to respond to student diversity.

· Reducing barriers to learning and participation for all.

· Viewing difference as a resource to support learning, rather than as a problem to be overcome.

There is a useful model called the ‘Inclusion Spectrum’
 that highlights the variety of types and delivery of sporting activities available for learners of mixed ability. The spectrum ranges from open activity, with all learners doing the same activity without adaptation or modification to separate activities for a group. An interesting activity involving ‘reverse integration’ is included in the spectrum where by non-disabled learners take part in disability sport activities. 

Legislation

The most significant piece of UK legislation is the Disability Discrimination Act (DDA) 1995, and subsequent amendments.

The DDA has introduced definitions of discrimination that place a great deal more responsibility on all educational providers. The impact on educational provision is far reaching. There are several parts to the DDA. From September 2006, discrimination under Part 4 of the Act (education) may take four forms:

· Direct discrimination 

· Failure to make a reasonable adjustment. This duty is anticipatory.  

· Disability-related discrimination 

· Victimisation

The legislation also includes discrimination resulting from harassment that relates to a person’s disability.

Where provision for disabled students has at times been seen as an ‘added extra’ it is now a requirement that such provision is considered strategically at all levels. The legislation also places an anticipatory and proactive duty on education providers. It is therefore important to plan ahead to meet potential student needs rather than waiting to make specific arrangements for each individual once they have registered for a programme of study. This can also be more cost effective in terms of time and resources.

Examples of provision to which the duties under DDA apply:

· Open days and outreach activities

· Admission procedures and arrangements

· Registration and induction

· Teaching and learning activities, including curriculum design

· Placements and off campus learning, including visits

· Examinations and assessment

· Learning equipment and facilities (eg handouts and laboratories) 

· Learning resources (eg libraries and intranet or internet facilities)

· Job references

· Leisure and social facilities including sports facilities and clubs or societies

The legislation applies to all modes and levels of study including short courses and training courses; research degrees; flexible and distributed learning (including distance learning and e-learning);

Purpose of self-review toolkits

· Stimulate awareness of the issues relevant to disabled students engaged in sport-related degree programmes

· Contribute towards equitable and inclusive access to all disabled students
· Provide the opportunity for staff to pro-actively anticipate the needs of disabled students on their programmes

· Facilitate change in practice where gaps in provision for disabled students have been identified

· Provide a mechanism to raise issues of concern highlighted as a result of completing the self-review toolkits.

Methodology

There are three suggested phases to the self-review process: 

Phase one: Consider and complete your answers to the questions in the self-review toolkit on an individual basis. 

If you do not know the answers to any of the questions you should consult with colleagues in similar roles and institutional disability service. It is important that all questions are answered in an honest and frank manner in order to gain a picture of where provision currently stands and to highlight where progress is required.

Phase two: Undertake staff development to help address issues raised during the completion of the self-review questions and to allow you to consider barriers to inclusion and potential solutions. This may also provide an opportunity to highlight and share examples of practice which support inclusion of disabled students. 

Phase three: Information on barriers and solutions should be reported to the appropriate body. Decisions on how identified barriers should be tackled will then need to be made at an individual, departmental or institutional level as necessary.  

Important points

· The process does not assess or grade you on your responses.

· A ‘don’t know’ response has purposely not been provided to encourage you to really think about the issues. However if you find it impossible to answer ‘yes’ or ‘no’ please offer a comment instead.

· Just because it is not possible to tell by looking at someone whether they have a disability or not, don’t assume that students are not disabled.

· The questionnaire can be completed either electronically or in hard copy. 

Thank you for taking the time to answer the toolkit questions.
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� See the publication FA Football Development Programme: Sociability for an explanation.


http://www.thefa.com/NR/rdonlyres/00008edf/vvspwdmlgnezdmqpxslfrfwyhratmoes/soccability.pdf
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